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M E T H OD OL OGY 

Before undertaking a strategy for peace and disarmament education, it was important for WGWR to 
understand more deeply the situation on violence and the presence 
of weapons in Cambodia’s schools. Consequently the Public 
Education team of WGWR conducted a baseline survey. The 
following strategies were used in the target areas of Kampong Thom 
and Kampong Chhnang provinces to collect information: 
 
Teacher Questionnaire – One hundred teachers from high 
schools, secondary schools and pedagogy schools were interviewed, 
by the WGWR Provincial Project Coordinators, about (See appendix 
one for breakdown) 
 

§ attitudes and understanding towards peace and disarmament 
§ situation about violence and weapons in schools 
§ experience of peace and disarmament education in schools 
§ attitude towards peace and disarmament education for schools 
§ general information about teaching 

 
Student Questionnaire – Eight Volunteer University students interviewed ninety high school and 
secondary school students, about: 
 

§ role Models 
§ feelings of safety and security 
§ experiences of violence and weapons in schools, home and community 
§ concepts of peace and experiences of peace education 
§ experiences of problem solving 

 
Small group discussions with School Committees – 
facilitated by the Provincial Project Coordinators about:  
 

§ experiences of violence and weapons in schools 
§ their role in the school community 

 
Gathering of lessons learned - from other Cambodia based organizations with experiences in peace 
education. These included UNICEF's program with primary school students, UNESCO's 'Living 
Value Program' targeting students from 3-14, Save the Children Norway's teacher training program 
on challenges, rights and life skills and Youth for Peace (a Cambodian local NGO) high school peace 
program. (See appendix five).  
 
Collection and review of police reports – pertaining to the numbers of crimes committed and in 
particular, those that included a weapon, and were carried out by high school and secondary school 
students. 
 
Collection of basic statistics about provincial educational facilities – which provided a 
breakdown of the number of high, secondary and primary schools, kindergartens and pedagogy 
schools.  
 

In Cambodia Secondary School 
indicates grades 7-9 (approximately 
aged 12-15), and High School 
indicates grades 10-12 
(approximately aged 16 – 19). One 
Pedagogy school operates in each 
province for primary school teachers. 

School Committees are composed of 
interested parents, the school principal 
and key teachers who discuss issues 
related to the development of the school. 
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Review of existing school curriculums - for both secondary and high schools in the disciplines 
of history, morality, geography, citizenship studies, Khmer Literature and Household studies. 
 
Literature Review – staff collected existing peace education materials used in Cambodia by different 
organizations, as well as materials from other peace related organizations such as Hague Appeal for 
Peace. Materials specifically included: 
 

§ Living Values: An Educational Program – Values Activities for Children, Ages 3-7 – Khmer 
and English versions 

§ Living Values: An Educational Program – Values Activities for Children, Ages 8 – 14 – 
Khmer and English version 

 
Lesson Learned Workshop – Thirty eight NGO and government representatives came together to 
launch the Peace and Disarmament Project in schools, and to share ideas, experiences and lessons 
learned from either working with schools in Cambodia or on peace education.  

Information from the baseline was compiled and analyzed by the WGWR Public Education office. 

L I M I TAT I ON S OF T H E  M E T H OD OL OGY 

The quality of the baseline may have been affected as those envisaging the methodology and process 
of the survey were not those directly implementing. For example questionnaires were developed by 
the Phnom Penh based team and used by provincial based coordinators in conjunction with a team 
of students. This meant that on occasion questions were misunderstood by those conducting the 
interviews. In these cases, unless the information was of use, the answers were excluded from the 
baseline findings. 
 
Naturally working in two languages is another limitation on the understanding of qualitative data 
collected.  
 
Bearing in mind these limitations it is the belief of the WGWR Public Education team that the 
following results of the baseline survey are accurate and reflect the current situation of weapons use 
and violence in schools in the two target provinces of Cambodia. 
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BASEL I N E  FI N D I N GS 

SI TUAT ION  OF VI OLEN CE I N  SCH OOLS 

In order to determine the levels and types of violence found in school communities the primary 
source of information were teachers. Students were also invited to describe the kinds of violence they 
have seen in their everyday life. 

TEACHER’S RESPONSES 

 
§ Violence present in Schools 

 
78% of teachers said yes 
20% of teachers said no 
2% of teachers did not answer 

 
§ Frequency of Violence in schools 

 
No violence      20%  
0-5 times per month    72% 
6-10 times per month    1% 
No answer       2% 

 
§ Types of Violence include:  

(No. of teachers out of 100 interviewed indicated they had seen this type of violence in 
school) 

 
Insults         68  
Students hitting each other    65 
Threatening       44 
Big brother gangs      14 
Discrimination       13 
Punishment by a teacher to a student 11 
Teacher hit student      7 
Students hit teachers     7 
Other         4 
Shooting        0 

STUDENT’S RESPONSES 

 
§ What kind of violence do you see every week? 

 
58 % see their parents hit each other regularly 
85 % of students interviewed regularly see students hitting each other within or near the 
school grounds 

 
Examples, provided by high school and secondary students, of the types of violence they 
themselves have witnessed in the course of their life: 
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- students beating each other  
- destruction of plates and pots 
- acid attack 
- forbidding children to contact their friends 
- human trafficking 
- disputes over rights to inheritance 
- threats with a weapon 
- use of rude words 
- biting the other’s ear 
- husband hit wife (sometimes drunk and spends all the money) 
- rival fighting's amongst men about woman  
- land conflict 
- mother curses children 
- parents beating children           
- Stabs between husband and wife    
- Stabs between students      
- Insults between husband and wife    
- child hits parents      
- teacher beat student     
- gangsters (bong thom1)     
- husband burns wife with gasoline     

 
CONCLUSION: There is little doubt that violence is a common problem in the high schools and 
secondary schools of Kampong Chhnang and Kampong Thom. 78% of teachers indicated that 
violence is a problem with the majority saying it occurs less then five times per month. Significantly 
the most common violence identified are insults and threats followed by students hitting or beating 
each other. What is also significant is that violence perpetrated by ‘Big brother’ gangs rated as highly 
as when a teacher hits a student. 
 
It is also clear that students are regularly exposed to a wide range of violent acts in their lives. Most 
alarming is the high number of students who are exposed to violence in their home between their 
parents. These high rates of domestic violence correlate with other NGO findings putting even the 
lowest domestic violence rates for Cambodia at 25%.2  (10% is a more common statistic for many 
developing countries). 
 
Students also indicate that violence between students at school in the form of hitting or beating is 
commonplace, even more so than what was indicated by teachers.  

There is no doubt that whether through threat and intimidation or through actual physical violence 
between students, violence is present and even common in high schools and secondary schools of 
Kampong Chhnang and Kampong Thom. 

 
DI SCI PL I NARY ACT ION  TAKEN  BY T EACH ERS 

As it is common place in Cambodia for teacher’s to use a stick or to hit their students as form of 
discipline, it was essential to raise this question in the baseline survey. 

§ 86% of students said they had been hit by a teacher 
                                                   
1 Bong thom literally “big brother”  but is also a common euphemism for gang members 
2 Asia Human Rights News,  ‘CAMBODIA: Debate set for domestic violence draft law-11-11-2002’  
http:/ / www.ahrchk.net/ news/ mainfile.php/ ahrcnews_200211/ 2746/  
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§ 74% of those students who had been hit by a teacher said it happened frequently 

 
Students explained that punishments by teachers included: 

 
twisting ears, hitting of hands with a stick, hitting with a stick on any part of the body, 
standing on one leg, running around school building, rewriting lessons from a book, 
standing at the flag post under the sun, hitting head with a book, hitting with ruler 

 
 
Corporal punishment was given by a teacher for: 
 

- not learning lessons by heart 
- missing class  
- not completing a set task or exercise (either through tardiness or inability) 
- fighting between students 
- not respecting ground rules of school  
- unpunctuality 
- frequent absence from school 
- did not participate in maintenance task like cleaning the classroom or school yard 
- did not pay attention during classes  
- lacking enough wisdom 
- making noise in the class 
- wrong spelling 

§ 90% of students felt the punishment was justified  

§ 95% of students felt that being hit by their teacher improved their capacity to learn. 

By contrast teachers gave the following list as the most commonly used disciplinary actions taken 
against students: 

- review lessons by re-writing or re-reading it several times 
- review incorrect words by re-writing several times 
- reciting lessons 
- standing up for 10—30 minutes, or running around the school five times 
- watering flowers, cleaning toilet, mowing grass, cleaning classroom 
- make a contract with parents or students about the student's behavior 
- sending students out of the class or out of the school 
- requesting students to complete exercises on the board 
- giving homework 
- requesting student to sing a song 

 
Teachers explained that these punishments were given when students violated the school rules. 
 
CONCLUSION: There was some disparity between the perception of teacher’s and students about 
discipline in schools. Teachers did not readily identify ‘hitting’ as a form of discipline they used, while 
students indicated that it was extremely common in their learning environment. This may be because 
teacher’s did not want to admit to using any form of violence in the classroom given the nature of 
the survey and ‘who’ was asking (i.e. WGWR). It may also be that students have exaggerated the 
degree to which hitting as form of punishment is used. The survey team believed it more likely the 
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former as hitting a child; especially in school is seen as a commonly accepted and legitimate practice 
in Cambodia. 
 
Interestingly in a workshop with teachers in Kampong Thom, where the baseline survey was 
presented, they had not identified threats or certain kind of actions such as ear twisting as violent. 
This might account for the difference in results between teacher’s and students. Thus it is important 
to define and challenge perceptions of violence in any peace education curriculum developed by 
WGWR. 
 
What is more alarming is that hitting of students as a means to motivating students to learn has 
become an accepted practice. This is evident in the high numbers of students who said they felt that 
corporal punishment was both justified and useful to their learning 
 
SECURI TY IN  SCH OOLS 

§ 63% of students said they feel safe at school.  

Students felt the safest when the school rules were being respected. They also felt safe when: 
- there were not too many fights at school 
- the school is managed by a good director or teachers 
- students respect each other 
- schools provide knowledge and training 
- teacher’s provide good advice 
- students understand the consequence of carrying weapons 
- there is an absence of ‘big brother’ culture in school 
- there is an Absence of threats and intimidation 
 

§ 30 % of students do not feel safe at school.  
 

Reasons for feelings of insecurity amongst students included: stabbings and beatings at 
school, robberies especially bicycle stealing, gangsters in the school and glue sniffing 
amongst students. 

 
§ 5% of students refrained from answering the question. 
 

In order to understand more deeply the security situation of students, the survey asked them to 
explain their greatest fears. 
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